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Learning Focus

Strengths

Questions/Considerations

Prior Knowledge: What evidence did you see of the
instructor assessing, using, correcting, or otherwise
engaging with students’ prior knowledge of the course
material?

(jooaf review cf Jarevious session and how it connects to

to:fay’s material.

‘Perﬁa})s aSE studénts wﬁat examjy&zs tﬁey ﬁave seen Cf

this material in their own (ives?

Knowledge Organization: What evidence did you see of the
instructor helping students organize course concepts to
build appropriate understanding of the material?

Learm’ng oﬁjecrives laid out at the Eeginning, PPT slides

most(y clear.

Learm’ng oﬁjecrive PPT slide too small to read ﬁ’om
the back of the room. Consider increasing size and

maEing it 2 slides.

Motivation: What evidence did you see of the instructor
making clear the material’s value and relevance to real
world phenomenon? What evidence did you see of the
instructor making clear the kinds of effort necessary to
acquire the skills being taught?

Wafﬁing students tﬁrougﬁ flow to naw’gate the syecia[ [ab

manual and estimating how long it would take seemed
g g

gﬁcecrive.

7 did not see any clear connections to the value or
relevance cf course material to anytﬁmg outside the
u}ocoming exam. Consider Eringing ina few examyfes
cf fow this material is usgﬁif outside the context of
school.

Mastery: What evidence did you see of students integrating
and applying skills they were acquiring?

C(icEer questions seemeafto maﬁe cfear wﬁat Sfud:ﬂ’lfS

umferstoocftmc[wﬁat rﬁey neecﬁadto ﬁave cfamfiecf

Consider ﬁcwing students click in their answer, talk to

each other for a minute or two, then click in agm’n.

Practice and Feedback: What evidence did you see of
students getting practice using course concepts towards an
explicit goal and getting feedback on that practice (for
example, practice questions, in-class activities, etc.)?

Lab exercise was a clear a})})ﬁcatian of the Jorew’ous
fiomework questions, and the conc[mﬁng discussion qf the
[ab results seemed to ﬁe[}) students integmte the homework

sets with their [ab activities.

There was a conversation about the gmt{ing qf the
flomework sets—7'm curious 1f the TA makes clear the
correct answers or jusr marks Jooints qﬁc for incorrect

answers?

Class Climate: What evidence did you observe of the class
climate being a good fit for students’ social, emotional, or
intellectual needs? What active engagement among
students did you see

The front ﬁaﬁf cf the classroom seemed engagezf and “with

you”—tﬁey asked goozf questions and you re}oeatef them for
the rest of the room. “Use qf fiumor seemed gﬁcecrive.

Some students in the last two rows were mostfy
faceﬁooﬁing toward the end qf class. 7 wonder 1f there
are activities you can Jgfan toward the end of class to

reengage everyone?

Self-Directed Learning: What evidence did you see of
students getting help learning how to learn? (Assessing the
demands of a task, evaluating their own knowledge and
skills, planning, monitoring their own progress, and making
adjustments as needed?)

Discussion qf paper ourfine/fmﬁ and project milestones
included some gom{ overall ti})s on }Jfanning Eig }mjects
and Eeegm’ng tabs on deadlines.

7 wonder 1f ﬁaving students Joeer—review each other’s
outlines and }my'ect }Jfans migﬁr ﬁeﬁ: them see how
others are daing it eﬁ(ecm’ve@?

General Delivery/Facilitation: What aspects of delivery or
facilitation drew your attention? Consider aspects of
presentation skill, student-to-student interaction, student
questions both asked and answered, use of technology,
structure and pace of activities, etc.

Made sure to repeat student questions/comments for
everyone. Slow movements and clear voice Joresenred' an
easy demeanor in ﬁfont qf the class. Use cf PPT most(y
ejj%ctive and clicker questions we[f—integmtedj

A few moments when it seemed students had questi(ms
but you moved on a bit too fast Consider mow’ng out
from behind the Jooc{ium a bit more to engage more of

the room?
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